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This policy is made available to all parents, prospective parents, staff and prospective employees of 

Hurlingham School on our website, and a hard copy can also be viewed at our School Office. 
 

This policy applies to all activities of Hurlingham School, including the Early Years Foundation Stage 
(EYFS) Nursery and Reception pupils. 

 
 

This Policy should be viewed in conjunction with the COVID-19 Pandemic Risk Assessment, 
Pandemic Plan and Pandemic Policy. 
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1. Introduction 

We are proud to be a non-selective school where all our children, including those with English as an Additional 
Language are provided with a safe and positive environment in which to learn. We strive to be accessible to 
all children; however, with the exception of French and Spanish curriculum work, all lessons (and all other 
communication) are given in English throughout the school.  Children in this school come, in the majority, 
from professional families who are supportive of their children and are able to speak fluent English, even if it 
is not their first language and they choose to speak in their own language at home. 
 

2. Definitions 

The following definitions are used in this document: 

English as an Additional Language (EAL)  
refers to children whose first language is not English. 

Learning Difficulties and or Disabilities (LDD)  
is the term applied to any pupil who has a learning difficulty which calls for special educational 
provision to be made. 
Learning Difficulty can be applied to a pupil who has significantly greater difficulty in learning 

than the majority of children of the same age or has a disability that hinders him/her from 

making use of the educational facilities provided. 

Continuing Professional Development (CPD)  
refers to training provided for teaching staff. 

Individual Education Plan (IEP)  
refers to an individual plan for a child detailing provision to be given and targets to be met over 
and above those for the other children in the class, within a set time frame. 

3. Aims 

For those children who speak English as an Additional Language (EAL) we aim to provide them with an 
education that acknowledges diversity of ethnicity, culture and faith, ensuring that all EAL children are able 
to use English confidently and competently as a means of learning across the curriculum, and where 
appropriate, make use of their knowledge of other languages.  We value and celebrate the insights into 
humanity that are brought to School by children from a range of cultural background and we welcome the 
diversity which this brings to our community.  For example, in Reception classes (EYFS) children can engage 
in Explore Time activities in both English and their home language if different.  Furthermore, they may 
respond to classroom greetings and everyday procedures in English, their home language or another modern 
language they are learning. 
 

4. Background 

This policy has been written with regard to the 

• Equality Act 2010 and protected characteristics within it 

• Code of Practice for schools 

• The Race Relations Act 1976 amended 2003 

• The five principles of ‘Every Child Matters’ and the Children’s Act 2004   

• The Children and Families Act 2014       

• Rose Report 2009 which addresses Primary School Education: Learning and Teaching for bi-

lingual children in the Primary Years  

 

5. Objectives 

In order to fulfil our aims our objectives are to  

• identify and assess children with EAL as early as possible 

• include all EAL children whenever practicable, in all school activities with pupils who do not have 
EAL 

• follow the Early Years Foundation Stage and National Curriculum using appropriate differentiated 
approaches to the attainment targets  

• monitor and keep records of all children’s progress 

• maintain and regularly update a register of all children with EAL  



• allocate additional resources where possible and appropriate  

• advise on and take advantage of the whole range of outside support services and agencies 
available to pupils with EAL  

• encourage close links between home and school so that reinforcement will maximise the child’s 
progress and a positive and constructive relationship with parents is developed 

• give appropriate training and advice related to the education of all pupils with EAL to teaching 
staff as part of CPD 

 
6. Identification and Assessment Arrangements 

It is our aim that pupils and parents should be actively involved at all stages of the EAL support process 
within the school and that there is regular monitoring of progress and performance of each individual child 
on the EAL register as follows: 
 

• Before starting at Hurlingham School parents are asked to fill in an ‘English as an Additional 
Language’ form which enables us to identify children who may need support. 

 

• Children who arrive in school and for whom English is an additional language will be assessed 
using the EAL Pupil Development Sheet (based on Northern Association of Support Services for 
Equality and Achievement). This assessment covers Listening and Understanding, Speaking, 
Reading and Writing and will also be used to measure an EAL child’s progress in English. 
 

(See Appendix 1 for the EAL Pupil Development Sheet) 
 
Individual EAL Support: 

• will be provided in school if a child is not making sufficient progress towards the targets set in the 
classroom. This support may be given through one to one lessons or small group lessons where the 
child will be withdrawn from the classroom for the lesson 

• the aim of any EAL intervention is to improve the child’s communication and understanding in English 
the aim of getting the child back into the classroom for targeted and differentiated support as soon as 
possible. It is also aimed at building the ability for the child to interact socially with their peer group 
and adults around them. 

 

7. English as an Additional Language, Learning Difficulties and or Disabilities and More 

Able Children 

A child will not be regarded as having a Learning Difficulty solely because the language or form of language 
of the home is different from the language in which he/she is taught, however, it is recognised that such 
children may need extra support. It is also recognised that a child may demonstrate that they are More Able 
in certain areas of the curriculum even though they may not be fully fluent in English. Children who have EAL 
will be monitored when they first arrive at school by their Form Teacher. Children will be given time to adjust 
to lessons in English and will be given Learning Support if the need is identified. If an EAL pupil of any age 
is seen to be struggling with any aspect of school life, appropriate support will be put in place. 
 

8. Roles and Responsibilities 

• The Head of Learning Support (and SENCO) is Mrs Nesty Boyd and she is responsible for 

the day to day running of English as an Additional Language and Learning Support provision in 

the school 

• The Head, through the Head of Learning Support, is the appointed ‘responsible’ person for 

ensuring that the above duties are carried out and that all pupils with EAL are known by all who 

teach them 

 

 
Date created: July 2010   
Date of review: September 2020                                       
Date of review: September 2021 
Date of next review September 2022 



 

  



EAL Pupil Development Sheet (based on NASSEA EAL Assessment System)  
Pupil’s Name:    Year Group:   Ethnicity:   Home Language:  
 

Listening and Understanding Speaking Reading Writing 

S1 (Step1)  
Pupils listen attentively for short bursts 
of time.  They use non-verbal gestures 
to respond to greetings and questions 
about themselves, and try to follow 
simple instructions based on routines. 
 
 

S1 (Step 1)  
Pupils echo words and expressions 
drawn from classroom routines and 
social interactions to communicate 
meaning.  They express some basic 
needs using single words or phrases in 
English. 

S1 (Step 1) 
Pupils participate in reading activities 
and may build on their knowledge of 
literacy in another language. They know 
that, in English, print is read from left to 
right and from top to bottom.  They 
recognise their names and familiar 
words and identify some letters of the 
alphabet by shape and sound.  

S1 (Step 1)  
Pupils use English letters and letter -like 
forms to convey meaning.  They copy 
and write their names and familiar 
words and write from left to right. 

S2 (Step 2)  
Pupils understand simple conversational 
English.  They listen and respond to the 
gist of general explanations by the 
teacher where language is supported by 
non-verbal clues including illustrations.  

S2 (Step 2)  
Pupils copy talk that has been modelled.  
In their speech they show some control 
of English word order and their 
pronunciation is generally intelligible.  

S2 (Step 2)  
Pupils begin to associate sounds with 
letters in English and to predict what 
the text will be about.  They read words 
and phrases that they have learned in 
different curriculum areas.  With 
support they can follow a text read 
aloud.  

S2 (Step 2)  
Pupils attempt to express meanings in 
writing supported by oral work or 
pictures.  Generally their writing is 
intelligible to themselves and a familiar 
reader and shows some knowledge of 
sound and letter patterns.  Building on 
their knowledge of literacy in another 
language pupils show knowledge of 
sentence division.  

S3 (Threshold)  
With support, pupils understand and 
respond appropriately to 
straightforward comments or 
instructions addressed to them.  They 
listen attentively to a range of speakers 
including teacher presentations to the 
whole class.  

S3 (Threshold)  
Pupils speak about matters of 
immediate interest in familiar settings.  
They convey meaning through talk and 
gesture and can extend what they say 
with support.  Their speech is 
sometimes grammatically incomplete at 
word and phrase level.  

S3 (Threshold)  
Pupils can read a range of familiar 
words and identify initial and final 
sounds in unfamiliar words.  With 
support, they can establish meaning 
when reading phrases aloud or simple 
sentences and contextual clues. They 
respond to events and ideas in poems, 
stories and non-fiction. 

S3 (Threshold)  
Pupils produce recognisable letters and 
words in texts which convey meaning 
and show some knowledge of English 
sentence division and word order.  Most 
commonly used letters are correctly 
shaped but may be inconsistent in size 
and orientation.  

  



Listening and Understanding Speaking Reading Writing 

S4 (Secure)  
In familiar contexts pupils follow what 
others say about what they are doing 
and thinking.  They listen with 
understanding to sequences of 
instructions and usually respond 
appropriately in conversation.  

S4 (Secure)  
Pupils speak about matters of interest 
to a range of listeners and begin to 
develop connected utterances.  What 
they say shows some grammatical 
complexity in expressing relationships 
between ideas and sequences of events.  
Pupils convey meaning, sustaining their 
contributions and the listener’s interest.  

S4 (Secure)  
Pupils use their knowledge of letters, 
sounds and words to establish meaning 
when reading familiar texts aloud, 
sometimes with prompting.  They 
comment on events or ideas in poems, 
stories and non-fiction.  

S4 (Secure)  
Pupils use phrases and longer 
statements that convey ideas to the 
reader, making some use of capital 
letters and full stops.  Some 
grammatical patterns are irregular and 
pupil’s grasp of English sounds and how 
they are written is not secure.  Letters 
are usually clearly shaped and correctly 
orientated.  

S5 (Consolidating) 
Pupils can understand conversation 
when the subject of the conversation I 
more concrete than abstract and where 
there are few figurative and idiomatic 
expressions. 

S5 (Consolidating) 
Pupils begin to engage in dialogue or 
conversation within an academic 
context.  In developing and explaining 
their ideas they speak clearly and use a 
growing vocabulary. 

S5 (Consolidating) 
Pupils use more than one strategy such 
as phonic, graphic, syntactic and 
contextual in reading unfamiliar words 
and extracting information from a 
variety of texts.  From KS2 onwards 
reading is typically begun to be a tool 
for learning rather than a process which 
is an end in itself.  

S5 (Consolidating) 
Pupils are able to produce written 
outcomes using a range of appropriate 
grammatical structures when given 
‘scaffolding’ support (writing frames and 
grammar for writing g styles).  Pupils 
production is limited with no support.  
Pupils are beginning to understand that 
different contexts require different 
forms of expression.  

S6 (Competent)  
Pupils can participate as active speakers 
and listeners in group tasks.  They 
understand most social and academic 
school interactions delivered at normal 
speed.  

S6 (Competent)  
Pupils use language appropriately across 
the curriculum for different academic 
purposes (eg. explaining) – some minor 
errors may still be evident.  They are 
able to use more complex sentences.  

S6 (Competent)  
Pupils understand many culturally 
embedded references and idioms but 
may still require explanations.  From 
KS2 onwards pupils can read complex 
texts starting to go beyond the literal by 
using some higher order reading skills 
such as inference and deduction.  

S6 (Competent)  
Pupils can produce appropriately 
structured and generally accurate work 
in a variety of familiar academic 
contexts with few errors and without 
support.  They still require support to 
develop the organisational skills and 
appropriate linguistic forms for new 
contexts.  

S7(Independent)  
Pupils have a range of listening skills 
necessary to participate fully within the 
curriculum and can be fairly assessed 
using only the National Curriculum for 
English. 

S7(Independent)  
Pupils have the range of speaking skills 
necessary to participate fully within the 
curriculum and can be fairly assessed 
using only the National Curriculum for 
English. 

S7(Independent)  
Pupils have the range of reading skills 
necessary to participate fully within the 
curriculum and can be fairly assessed 
using only the National Curriculum for 
English.  

S7(Independent)  
Pupils have the range of literacy skills 
necessary to participate fully within the 
curriculum and can be fairly assessed 
using only the National Curriculum for 
English.  

 
 


